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Unit I Overview
Content Area:          Social Studies
Unit Title: Civics and Democracy
Target Course/Grade Level:  Grade 5
Unit Summary:
The study of civic and political institutions includes concepts of the law, politics, and government
that are essential to understanding the important institutions of society and the principles these
institutions are intended to reflect. Understanding democratic principles, such as equality, freedom,
liberty and respect for individual rights, and how they apply to both official institutions and
informal interactions among citizens is a fundamental concept of being a citizen in a democratic
republic.

Participation requires learning about public issues and determining how and when to take action to
address them. Deliberation requires civic dispositions, such as honesty, mutual respect, cooperation,
and attentiveness to multiple perspectives that individuals should use when they interact with each
other on public matters. Deliberation includes learning processes that enable citizens to engage in
constructive, informed, and decisive dialogue about important public issues. Both participation and
deliberation require an understanding of the diverse arguments regarding the underlying principles
as well as founding documents and their meanings.

Human rights are universal, inalienable, and interdependent claims that derive from the inherent
worth of every individual. They are the birthright of every human being regardless of race, sex,
nationality, ethnicity, language, religion, or any other status. Human rights include the right to life
and liberty, freedom from slavery and torture, freedom of opinion and expression, the right to work
and education, and many more. These universal rights are not granted by states or governments but
are inherent to every person.
Interdisciplinary Standards:

ELA
RI.5.1. Quote accurately from a text and make relevant connections when explaining what the
text says explicitly and when drawing inferences from the text.
RI.5.2. Determine two or more main ideas of a text and explain how they are supported by key
details; summarize the text.
RI.5.3. Explain the relationships or interactions between two or more individuals, events,
ideas, or concepts in a historical, scientific, or technical text based on specific information in
the text.
RI.5.4. Determine the meaning of general academic and domain-specific words and phrases in
a text relevant to a grade 5 topic or subject area.
RF.5.3. Know and apply grade-level phonics and word analysis skills in decoding and
encoding words. A. Use combined knowledge of all letter-sound correspondences,
syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar
multisyllabic words in context and out of context.
RF.5.4. Read with sufficient accuracy and fluency to support comprehension. A. Read
grade-level text with purpose and understanding. B. Read grade-level prose and poetry orally
with accuracy, appropriate rate, and expression. C. Use context to confirm or self-correct word
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recognition and understanding, rereading as necessary.
W.5.2. Write informative/explanatory texts to examine a topic and convey ideas and
information clearly.

Career Readiness, Life Literacies and/or Key Skills
9.2.5.CAP.8: Identify risks that individuals and households face.
9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to
expand one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).
9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g.,
2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2).

Computer Science and/or Design Thinking
8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a
claim.
8.1.5.DA.4: Organize and present climate change data visually to highlight relationships or
support a claim.
Standard # New Jersey Student Learning Standards
6.1.5.CivicsHR.1 Describe how fundamental rights guaranteed by the United States Constitution

and the Bill of Rights contribute to the improvement of American democracy.
(i.e., freedom of expression, freedom of religion, the right to vote, and the right
to due process)

6.1.5.CivicsHR.4 Identify actions that are unfair or discriminatory, such as bullying, and propose
solutions to address such actions.

6.1.5.CivicsPD.3 Explain how and why it is important that people from diverse cultures
collaborate to find solutions to community, state, national, and global
challenges.

6.1.5.CivicsPI.5 Explain how government functions at the local, county, and state level
6.1.5.CivicsPI.6 Distinguish the roles and responsibilities of the three branches of the national

government.
6.1.5.CivicsPI.7 Explain how national and state governments share power in the federal system

of government.

6.1.5.CivicsPI.8 Describe how the United States Constitution defines and limits the power of
government.

6.1.5.CivicsPI.9 Research and compare the differences and similarities between the United
States and other nations' governments, customs, and laws.

6.3.5.CivicsPD.1 Develop an action plan that addresses issues related to climate change and
share with school and community members.

6.1.5.HistoryCC.
15

Analyze key historical documents to determine the role they played in past and
present-day government and citizenship. (i.e., the Mayflower Compact, the
Declaration of Independence, the United States Constitution, and the Bill of
Rights)
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Unit Essential Questions
(1) How do citizens, civic ideals, and
government institutions interact to balance
the needs of individuals and the common
good?
(2) How have economic, political, and
cultural decisions promoted or prevented the
growth of personal freedom, individual
responsibility, equality, and respect for
human dignity?

(3) How do our interpretations of past events
inform our understanding of cause and
effect, and continuity and change, and how
do they influence our beliefs and decisions
about current public policy issues?
(4) How can the study of multiple
perspectives, beliefs systems, documents,
and cultures provide a context for
understanding and challenging public
actions and decisions in a diverse and
interdependent world?
(5) How do citizens, civic ideals, and
government institutions interact to balance
the needs of individuals and the common
good?
(6) How have economic, political, and
cultural decisions promoted or prevented the
growth of personal freedom, individual
responsibility, equality, and respect for
human dignity?

Unit Enduring Understandings

It is the responsibility of individuals and institutions
at the state, national, and international levels to
promote human rights.

Interactions of people and events throughout history
have shaped the world we experience today.

Effective conflict resolution is possible when
evidence, diverse perspectives, and
intended/unintended consequences are considered.

Levels of government (i.e., local, state, and federal)
have different powers and responsibilities.

Fundamental rights that allow democratic societies
to function can be seen at all levels of government in
society.

Through participation in the decision-making
process (e.g., voting, petitions, contacting elected
officials, serving in their community) people can
initiate change.

Unit Learning Targets
Students will …

● Understand how in a representative democracy, individuals play a role in how the
government functions.

● Understand how the  different levels of government (i.e., local, state, and federal) have
different powers and responsibilities

● Understand that through participation in the decision-making process, people can initiate
change (e.g., voting, petitions, contacting elected officials).

● Understand effective conflict resolution is possible when evidence, diverse perspectives, and
intended/unintended consequences are considered.

● Understand that a major role of citizens in a representative democracy is to make responsible
decisions about who should govern.
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● Understanding the fundamental rights that allow democratic societies to function can be
seen at all levels of government in society.

● Understand that there are different processes for establishing rules and laws.
● Understand that rules, laws, and policies are designed to protect the rights of people, help

resolve conflicts, and promote the common good
● Understand that it is the responsibility of individuals and institutions at the state, national,

and international levels to promote human rights.
● Understand that individuals have the right to be safe and not to be bullied or discriminated

against.
● Understand that certain dispositions help individuals contribute to the health of American

democracy.

Evidence of Learning
Formative Assessments:Comprehension checks, Topics Quizzes, Observations,
Homework/Classwork, Charts and Graphic Organizers

Summative Assessment- End of Unit Test (True/False, Matching, Multiple Choice, Structured
Questions, Essays), End of Unit Project

Alternative Assessment (Using UDL principles): Journals, Research Projects, Research
Investigations, Portfolios

Benchmark/Performance Assessment Standards & Criteria for Success :  
Benchmark at 3 times per year.
1 - Student Growth Objective (SGO)
2 - Mid Year Benchmark
3 - End Of Year Assessment

Lesson Plans and Pacing Guide
Lesson Suggestions Timeframe

10 weeks
SWBAT Explain how government functions at the local, county, and state level.
Activities include the study of our government using the Our Nation Textbook, and
various internet resources. Possible student products include Google Slide Show,
posters, booklets,

2 weeks

SWBAT Distinguish the roles and responsibilities of the three branches of the
national government. (Activities are included in the previous lesson suggestion.)

Included in
previous
lesson

SWBAT- Explain how national and state governments share power in the federal
system of government (Same as above, included in the previous lesson suggestion)

Included in
previous
lesson

SWBAT Describe how fundamental rights guaranteed by the United States
Constitution and the Bill of Rights contribute to the improvement of American
democracy. (i.e., freedom of expression, freedom of religion, the right to vote, and

1 week
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the right to due process) Activities include the study of the Constitution, Bill of
Rights, focusing on voting, freedom of speech, freedom of religion, etc. Use
textbook and website resources.
SWBAT Explain how and why it is important that people from diverse cultures
collaborate to find solutions to community, state, national, and global challenges.
Activities include group projects in which students work together to solve a
community/ classroom/ school problem. ( CLIMATE CHANGE to be included
here.)

1 week

SWBAT-Describe how the United States Constitution defines and limits the power
of government. Activities include studying the US Constitution, powers of
government, checks and balances, using textbook and internet resources.

2 weeks

SWBAT- Research and compare the differences and similarities between the
United States and other nations' governments, customs, and laws. Activities
include research projects, informational comparative essays, Google Slide Show
presentations.

2 weeks

SWBAT Identify actions that are unfair or discriminatory, such as bullying, and
propose solutions to address such actions. Activities to be included in Week of
Respect. ( ie, respect choice board, Google SlideShow, create respect booklets, etc)

Holocaust Education Lesson Suggestions- see link:
https://www.nj.gov/education/holocaust/curriculumn/materials/docs/to_honor_all_
children_file1.pd Activities include reading Number the Stars, background
information on WW2

Amistad Education Lessons: see link http://njamistadcurriculum.net/history/units
Activites include lessons on the beginnings of slavery in the US, laws that deal
with the abolition of slavery, Textbook and Internet Resources

2 weeks

Teacher Resources:
Our Nation- Textbook
Websites:
Kids Discover
Studies Weekly
Newsela.com
Readworks.org
Truflix
Bookflix
Brainpop
Edpuzzle
Kahoot
Quizizz
Quizlet
Educandy
Bamboozle
Google Suite
Jamboard

6

https://www.nj.gov/education/holocaust/curriculumn/materials/docs/to_honor_all_children_file1.pd
https://www.nj.gov/education/holocaust/curriculumn/materials/docs/to_honor_all_children_file1.pd
http://njamistadcurriculum.net/history/units


Google Forms
Padlet
Google Slides
Curriculum Development Resources
New Jersey Student Learning Standards – 2020
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Unit II Overview
Content Area:          Social Studies
Unit Title: Geography
Target Course/Grade Level:  Grade 5
Unit Summary:

Global interconnections occur in both human and physical systems. Earth is a set of interconnected
ecosystems of which humans are an influential part. Many natural phenomena have no perceptible
boundaries. For example, the oceans are one dynamic system. The atmosphere covers the entire
planet. Land and water forms shift over geological eons. Many life forms diffuse from place to place
and bring environmental changes with them. Humans have spread across the planet, along with their
cultural practices, artifacts, languages, diseases, and other attributes. All of these interconnections
create complex spatial patterns at multiple scales that continue to change over time.
Human population patterns and movement focus on the size, composition, distribution, and
movement of human populations and how they are fundamental and active features on Earth’s
surface. This includes understanding that the expansion and redistribution of the human population
affects patterns of settlement, environmental changes, and resource use. Patterns and movements of
population also relate to physical phenomena including climate variability, landforms, and locations
of various natural hazards and their effects on population size, composition, and distribution.

Spatial views of the world focus on the creation of maps and use of geospatial technologies.
Creating maps and other geographical representations is an essential and enduring part of seeking
new geographic knowledge that is personally and socially useful and that can be applied in making
decisions and solving problems. Once maps or other representations are created, it prompts new
questions concerning the locations, spaces, and patterns portrayed.

Interdisciplinary Standards:
ELA
RI.5.4. Determine the meaning of general academic and domain-specific words and phrases in
a text relevant to a grade 5 topic or subject area.
RI.5.5. Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect,
problem/solution) of events, ideas, concepts, or information in two or more texts.
RI.5.7. Draw on information from multiple print or digital sources, demonstrating the ability
to locate an answer to a question quickly or to solve a problem efficiently.

Career Readiness, Life Literacies and/or Key Skills
9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to
personal likes.
9.2.5.CAP.2: Identify how you might like to earn an income.
9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to
expand one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).
9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g.,
2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2).

Computer Science and/or Design Thinking
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8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a
claim.
8.1.5.DA.3: Organize and present collected data visually to communicate insights gained from
different views of the data.
8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and
evaluate all possible solutions to provide the best results with supporting sketches or models.

Standard # New Jersey Student Learning Standards
6.1.5.GeoGI.3 Use geographic tools to determine factors that impacted emigration, settlement

patterns, and regional identities of the US colonies.
6.1.5.GeoPP.1 Compare and contrast characteristics of regions in the United States based on

culture, economics, and physical environment to understand the concept of
regionalism.

6.1.5.GeoPP.5 Describe how the migration and settlement patterns of Native American groups
impacted different regions of the Western Hemisphere.

6.1.5.GeoPP.6 Compare and contrast the voluntary and involuntary migratory experiences of
different groups of people and explain why their experiences differed.

6.1.5.GeoSV.5 Use geographic data to examine how the search for natural resources resulted in
conflict and cooperation among European colonists and Native Americans
resulting in changes to conditions.

6.1.5.GeoGI.2 Use historical maps to explain what led to the exploration of new water and land
routes.

Unit Essential Questions
(1) How do physical geography, human
geography, and the human environment
interact to influence or determine the
development of cultures, societies, and
nations?

Unit Enduring Understandings
Interactions between humans has led to the spread of
cultural practices, artifacts, languages, diseases, and
other positive and negative attributes as well as
changes in environmental characteristics.

Regions form and change as a result of unique
physical characteristics, conditions, economies, and
cultures.

Patterns of settlement differ markedly from region to
region, place to place, and time to time.

The experiences people have when they migrate to
new places differs for many reasons, including
whether it is by choice or condition.

Maps and other geographic representations,
geospatial technologies, and spatial thinking can be
used to understand and communicate information.

Unit Learning Targets
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Students will …
● Understand that maps and other geographic representations, geospatial technologies, and

spatial thinking can be used to understand and communicate information.
● Understand that regions form and change as a result of unique physical conditions,

economies, and cultures.
● Understand that patterns of settlement differ markedly from region to region, place to place,

and time to time.
● Understand that the experiences people have when they migrate to new places differ for

many reasons, including whether it is by choice or condition.
● Understand that environmental and cultural characteristics influence where and how people

live.
● Understand that human activity affects the cultural and environmental characteristics of

places and regions
● Understand that cultural and environmental characteristics change over time.
● Understand that interactions between humans have led to the spread of cultural practices,

artifacts, languages, diseases, and other attributes as well as changes in environmental
characteristics.

● Understand that in an interconnected world, increased collaboration is needed by individuals,
groups, and nations to solve global issues.

Evidence of Learning
Formative Assessments:Comprehension checks, Topics Quizzes, Observations,
Homework/Classwork, Charts and Graphic Organizers

Summative Assessment:End of Unit Test (True/False, Matching, Multiple Choice, Structured
Questions, Essays), End of Unit Project

Alternative Assessment (using UDL principles): Journals, Research Projects, Research
Investigations, Portfolios

Benchmark/Performance Assessment Standards & Criteria for Success :  
Benchmark at 3 times per year.
1 - Student Growth Objective (SGO)
2 - Mid Year Benchmark
3 - End Of Year Assessment

Lesson Plans and Pacing Guide
Lesson Suggestions Timeframe

–weeks
SWBAT  Use geographic tools to determine factors that impacted emigration,
settlement patterns, and regional identities of the US colonies. Activities include

1 week
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the study of different types of maps to understand these factors and their impact.
Resources include the textbook, and internet resources such as Google Earth.
SWBAT Compare and contrast characteristics of regions in the United States based
on culture, economics, and physical environment to understand the concept of
regionalism. Activities include the identification and study of the different regions
of the United States and their physical characteristics. Comparative Essay, Google
Slide Show, Google Jamboard Venn Diagrams

1 week

-SWBAT Describe how the migration and settlement patterns of Native American
groups impacted different regions of the Western Hemisphere. Activities include
learning about each Native American group and how they settled in the Western
Hemisphere- compare and contrast each group. ( Venn diagram with Jamboard,
comparative essay, Google Slides- Resources textbook and internet resources

4 weeks

SWBAT Compare and contrast the voluntary and involuntary migratory
experiences of different groups of people and explain why their experiences
differed. ( included in above lesson suggestions)

Included in
previous
lesson

SWBAT Use geographic data to examine how the search for natural resources
resulted in conflict and cooperation among European colonists and Native
Americans resulting in changes to conditions. Activities include investigations into
the natural resources in each region and how the Native Americans and Europeans
fell into conflict using them. Textbook, internet resources.

1 week

-SWBAT Use historical maps to explain what led to the exploration of new water
and land routes. Activities include the search for water and land routes which led to
exploration and settlement. Resources include text book, internet resources.

1 week

Climate Change Lessons:
-SWBAT  Use a variety of sources from multiple perspectives, including aerial
photographs or satellite images to describe how human activity has impacted the
physical environment during different periods of time in New Jersey and the
United States. Activities include an investigation of perspectives of how population
and business developments have affected climate change by changes in the natural
resources of our country. ( Research project, informational essay, Google
Slideshow)

3 weeks

SWBAT Analyze the effects of catastrophic environmental and technological
events on human settlements and migration ( Included in the above lesson
suggestions)

Included in
above lesson

Teacher Resources:
Our Nation- Textbook
Websites:
Kids Discover
Studies Weekly
Newsela.com
Readworks.org
Truflix
Bookflix
Brainpop
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Edpuzzle
Kahoot
Quizizz
Quizlet
Educandy
Bamboozle
Google Suite
Jamboard
Google Forms
Padlet
Google Slides
Curriculum Development Resources
New Jersey Student Learning Standards – 2020
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Unit III Overview
Content Area: Social Studies
Unit Title: Three Worlds Meet (Beginnings to 1620)
Target Course/Grade Level:  Grade 5
Unit Summary:
Change and continuity over time require assessing similarities and differences between historical
periods and between the past and present. It also involves understanding how a change in one area of
life relates to a change in other areas, bringing together political, economic, intellectual, social, cultural
and other factors. Understanding the interrelation of patterns of change requires evaluating the context
within which events unfolded in order not to view events in isolation, and to be able to assess the
significance of specific individuals, groups, and developments.

Exchange is when people voluntarily exchange goods and services and expect to gain as a result of the
trade. Markets exist to facilitate the exchange of goods and services. Comparison of benefits and costs
helps identify the circumstances under which government action in markets is in the best interest of
society and when it is not.

The global economy is the system of trade and industry across the world that has emerged due to
globalization. Economic globalization occurs with cross-border movement of goods, services,
technology, information, and human, physical, and financial capital. Understanding why people
specialize and trade, and how that leads to increased economic interdependence, are fundamental steps
in understanding how the world economy functions. While trade provides significant benefits, it is not
without costs. Comparing those benefits and costs is essential in evaluating policies to influence trade
among individuals and businesses in different countries.
Interdisciplinary Standards:
ELA
RI.5.9 Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and
background knowledge) information from several texts on the same topic in order to write or
speak about the subject knowledgeably.

Career Readiness, Life Literacies and/or Key Skills
9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to
expand one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).
9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g.,
2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2).

Computer Science and/or Design Thinking
8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a
claim.
8.1.5.DA.3: Organize and present collected data visually to communicate insights gained from
different views of the data.
8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and
evaluate all possible solutions to provide the best results with supporting sketches or models.
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Standard # New Jersey Student Learning Standards
6.1.5.HistoryCC.
4

Use evidence to document how the interactions among African, European, and
Native American groups impacted their respective cultures.

6.1.5.HistoryCC.
5

Analyze the power struggle among European countries and determine its impact
on people living in Europe and the Americas.

6.1.5.HistoryCC.
6

Use multiple sources to make evidence-based inferences on the impact of
European colonization on Native American populations, including the Lenni
Lenape of New Jersey

6.1.5.HistoryCC.
8

Make evidence-based inferences to describe how the influence of Native
American groups, including the Lenni Lenape culture, is manifested in different
regions of New Jersey.

6.1.5.HistoryCC.
10

Analyze the power struggle among European countries and determine its impact
on the people living in Europe and the Americas.

6.1.5.HistoryCC.
11

Make evidence-based inferences to explain the impact that belief systems and
family structures of African, European, and Native American groups had on
government structures.

6.1.5.HistorySE.1 Examine multiple accounts of early European explorations of North America
including major land and water routes, reasons for exploration and the impact the
exploration had.

6.1.5.HistoryUP.2 Compare and contrast forms of governance, belief systems, and family structures
among African, European, and Native American groups.

6.1.5.HistoryUP.3 Use multiple perspectives to evaluate the impact of the Columbian Exchange on
ecology, agriculture, and culture.

6.1.5.HistoryUP.4 Compare and contrast gender roles, religion, values, cultural practices, and
political systems of Native American groups.

6.1.5.EconEM.5 Evaluate the economic impact of science and technology innovations on European
exploration.ain why individuals and societies trade, how trade functions, and the
role of trade.

6.1.5.EconEM.6 Explain the system of mercantilism and its impact on the economies of the
colonies and European countries.

6.1.5.EconGE.5 Evaluate the economic impact of science and technology innovations on European
exploration.
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Essential Questions

EQ 1: How do our interpretations of past events inform our understanding of cause and effect, and continuity
and change, and how do they influence our beliefs and decisions about current public policy issues?
EQ:2 How can the study of multiple perspectives, beliefs systems, and cultures provide a context for
understanding and challenging public actions and decisions in a diverse and interdependent world?
Unit Enduring Understandings
The exchange of goods and services can have negative and positive effects.

Increased economic interdependence among nations is a result of trade, sharing ideas, and innovation.

There are a variety of sources that help us understand the past.

Interactions of people and events throughout history have shaped the world we experience today.

Unit Learning Targets
Students will …
Explain how regions form and change as a result of unique physical conditions, economies, and
cultures.

Show ways patterns of settlement differ markedly from region to region, place to place, and time to
time.

Provide examples of  experiences of populations  when they migrate to new places and how these
experiences  differ for many reasons, including whether it is by choice or condition.

Show how the Interactions between humans has led to the spread of cultural practices, artifacts,
languages, diseases, and other attributes as well as changes in environmental characteristics.

Use multiple sources to make evidence-based inferences on the impact of European colonization on
Native American populations, including the Lenni Lenape of New Jersey

Make evidence-based inferences to describe how the influence of Native American groups, including
the Lenni Lenape culture, is manifested in different regions of New Jersey.

Use evidence to document how the interactions among African, European, and Native American
groups impacted their respective cultures.

Explain how and why historical events may have single, multiple, and direct and indirect causes and
effects.

Interactions of people and events throughout history have shaped the world we experience today.

Events may be viewed differently based on one's perspective.

Historical records are shaped by the society that the creator lived in.
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Evidence of Learning
Formative Assessments:
Comprehension checks, Topics Quizzes, Labeled Maps,  Observations, Homework/Classwork, Charts
and Graphic Organizers
Summative Assessment
End of Unit Test (True/False, Matching, Multiple Choice, Structured Questions, Essays), End of Unit
Project on Native Americans, Unit Projects on Explorers and Land Routes
Student Created labeled Maps (world, continents, United States, Latitude/Longitude, Key Vocabulary.
Alternative Assessment (following UDL Principles of Actions):

Journals, Research Projects, Research Investigations, Portfolios, Slideshows, Flip-Grid Presentations,
Kahoot Creation

Benchmark/Performance Assessment Standards & Criteria for Success :  
Benchmark at 3 times per year.
1 - Student Growth Objective (SGO)
2 - Mid Year Benchmark
3 - End Of Year Assessment

Lesson Plans and Pacing Guide
Suggested examples:
SWBAT:
Use evidence to document how the interactions among African, European, and Native
American groups impacted their respective cultures.
Native American Trade:
https://meganczarnecki.weebly.com/uploads/1/3/6/6/13668361/final_unit_plan.pdf

Timefra
me

–weeks

2 weeks

SWBAT: Name locations and types of dwellings used by Native Americans:
Native American History for Kids
https://www.youtube.com/watch?v=uxNDKlh-Vjo

2 weeks

SWBAT: Cite the power relationships forged among the peoples of North America.
(America Beginnings 1500-1600)
http://nationalhumanitiescenter.org/pds/amerbegin/power/power.htm

1 week

SWBAT:  Communicate with others the dynamics of the Native American Culture and
Religious beliefs:
https://www.britannica.com/topic/Native-American-religion#ref242865
__________________________________________________________________
SWBAT:  Analyze and name different tribes, their religions, their lifestyles, and their
interactions with other tribes:
https://www.thestoryoftexas.com/discover/campfire-stories/native-americans

3 weeks

Included
above
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SWBAT:  Investigate well known explorers, why they came and who sent them and the
water and land routes taken.
https://explorers.mrdonn.org/games.html

3/4 weeks

Land and water routes of the Explorers:
https://www.studentsofhistory.com/routes-of-famous-european-explorers

Included
above

SWBAT: Analyze the impact of trade and the Columbian Exchange
https://www.historycrunch.com/impacts-of-exploration.html#

Included
above

SWBAT:  Analyze how governments organized and the impact on diversity.
Types of governments 1600’s:
https://www.encyclopedia.com/history/news-wires-white-papers-and-books/1600-1754-g
overnment-and-politics-overview

2 weeks

Teacher Resources:
Books:  “Our Nation” McGraw Hill
Novel: “Sign of the Beaver”  Elizabeth George Spear
Kids Discover
Studies Weekly
newsela.com
readworks.org
TrueFlix
BookFlix
Brainpop
EdPuzzle
Kahoot!
Google Suite
Jamboard
Google Forms
Padlet
Flipgrid
Quizlet
Blooket
IXL

Curriculum Development Resources
New Jersey Student Learning Standards – 2020
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Unit IV Overview
Content Area: Social Studies
Unit Title: Colonization and Settlement (1585–1763)
Target Course/Grade Level:  Grade 5
Unit Summary:
Change and continuity over time require assessing similarities and differences between historical
periods and between the past and present. It also involves understanding how a change in one area of
life relates to a change in other areas, bringing together political, economic, intellectual, social, cultural
and other factors. Understanding the interrelation of patterns of change requires evaluating the context
within which events unfolded in order not to view events in isolation, and to be able to assess the
significance of specific individuals, groups, and developments.

Claims are statements, potentially arguable, about what is valid/true and about what should be done or
believed. Claims can address issues of change over time, the relevance of sources, the perspectives of
those involved and many other topics. Claims must be based on evidence. Argumentation is a social
process of two or more people(s) making arguments, responding to one another and modifying or
defending their positions accordingly. Arguments are claims backed by reasons that are supported by
evidence from multiple relevant historical sources and interpretations into a reasoned argument about
the past.

Exchange is when people voluntarily exchange goods and services and expect to gain as a result of the
trade. Markets exist to facilitate the exchange of goods and services. Comparison of benefits and costs
helps identify the circumstances under which government action in markets is in the best interest of
society and when it is not.

Understanding perspectives requires recognizing the multiplicity of points of view in the past, which
makes it important to seek out a range of sources on any historical question. One must recognize that
perspectives change over time, so that historical understanding requires developing a sense of empathy
with people in the past whose perspectives might be very different from those of today. Analyzing
perspectives requires understanding how historical contexts shape people’s perspectives.

Interdisciplinary Standards:

ELA
RI.5.10. By the end of year, read and comprehend literary nonfiction at grade level
text-complexity or above, with scaffolding as needed.

Computer Science and/or Design Thinking
8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and
evaluate all possible solutions to provide the best results with supporting sketches or models.
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Standard # New Jersey Student Learning Standards

6.1.5.HistoryCA.1 Craft an argument, supported with historical evidence, for how demographics
(i.e., race, gender, and economic status) affected social, economic, and political
opportunities during the Colonial era.

6.1.5.EconGE.5 Evaluate the economic impact of science and technology innovations on
European exploration.

6.1.5.HistoryCC.1 Analyze key historical events from the past to explain how they led to the
creation of the state of New Jersey and the United States.

6.1.5.HistoryCC.2 Use a variety of sources to illustrate how the American identity has evolved
over time. Colonial labor systems.

6.1.5.HistoryCC.3 Use multiple sources to describe how George Washington, Thomas Jefferson,
Benjamin Franklin, and Governor William Livingston have impacted state and
national governments over time.

6.1.5.HistoryCC.7 Evaluate the initial and lasting impact of slavery using sources that represent
multiple perspectives.

6.1.5.HistoryCC.9 Evaluate the impact of ideas, inventions, and other contributions of prominent
figures who lived in New Jersey.

6.1.5.HistoryCC.11 Make evidence-based inferences to explain the impact that belief systems and
family structures of African, European, and Native American groups had on
government structures.

6.1.5.HistoryCC.12 Determine the roles of religious freedom and participatory government in
various North American colonies.

6.1.5.HistoryCC.13 Craft a claim explaining how the development of early government structures
impacted the evolution of American politics and institutions.

6.1.5.HistoryCC.14 Compare and contrast the practice of slavery and indentured servitude in

6.1.5.CivicsDP.3 Describe the role of religious freedom and participatory government in various
North American colonies.

6.1.5.HistorySE.2 Construct an argument for the significant and enduring role of historical
symbols, monuments, and holidays and how they affect the American identity.

6.1.5.HistoryUP.1 Describe the reasons various groups, voluntarily and involuntarily, immigrated
to New Jersey and America, and cite evidence from multiple perspectives to
describe the challenges they encountered.

19



6.1.5.HistoryUP.2 Compare and contrast forms of governance, belief systems, and family
structures among African, European, and Native American groups.

6.1.5.HistoryUP.5 Compare and contrast historians' interpretations of important historical ideas,
resources and events.

6.1.5.HistoryUP.6 Evaluate the impact of different interpretations of experiences and events by
people with different cultural or individual perspectives.

6.1.5.HistoryUP.7 Describe why it is important to understand the perspectives of other cultures in
an interconnected world.

Unit Essential Questions

(1) How do our interpretations of past events inform
our understanding of cause and effect, and continuity
and change, and how do they influence our beliefs
and decisions about current public policy issues?

(2) How can the study of multiple perspectives,
beliefs systems, and cultures provide a context for
understanding and challenging public actions and
decisions in a diverse and interdependent world?

Unit Enduring Understandings
Interactions of people and events throughout history
have shaped the world we experience today.

The exchange of goods and services can have
negative and positive effects.

The exchange of goods and services can have
negative and positive effects.

The exchange of goods and services can have
negative and positive effects.

Events may be viewed differently based on one's
perspective.

Historical records are shaped by the society that the
creator lived in.
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Unit Learning Targets
Students will …

Demonstrate how the availability of human capital, physical capital, and/or natural resources has
contributed to the specialization of trade and production.

Give examples of how the exchange of goods and services can have negative and positive effects.

Use chronological sequencing helps track events over time.

Provide examples of how the interaction of people and events throughout history have shaped the
world we experience today.

Respecting and understanding the views of others helps one learn about various perspectives,
thoughts, and cultures.

Evaluate how events may be viewed differently based on one's perspective.

Provide examples of historical records and show how they might be  shaped by the society that the
creator lived in.

Evidence of Learning
Formative Assessments:
Comprehension checks, Topics Quizzes, Observations, Homework/Classwork, Charts and Graphic
Organizers

Summative Assessment
End of Unit Test (True/False, Matching, Multiple Choice, Structured Questions, Essays), End of Unit
Project

Alternative Assessment (following UDL Principles of Actions):
Journals, Research Projects, Research Investigations, Portfolios

Benchmark/Performance Assessment Standards & Criteria for Success :  
Benchmark at 3 times per year.
1 - Student Growth Objective (SGO)
2 - Mid Year Benchmark
3 - End Of Year Assessment
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Lesson Plans and Pacing Guide
Lesson Suggestions Timeframe -

8 weeks

SWBAT : Craft an argument, supported with historical evidence, for how
demographics affected social, economic, and political opportunities during the
Colonial era.

2-3 days

SWBAT: Explain the system of mercantilism and its impact on the economies of the
colonies and European countries.

2-3 days

SWBAT: Determine the roles of religious freedom and participatory government in
various North American colonies.

2-3 days

SWBAT: Compare and contrast the practice of slavery and indentured servitude in
colonial times.  Evaluate the initial and lasting impact of slavery using sources that
represent multiple perspectives.

1 week

SWBAT: Use a variety of sources to illustrate how the American identity has evolved
over time. Colonial labor systems.

1 week

SWBAT: Use multiple sources to describe how George Washington, Thomas
Jefferson, Benjamin Franklin, and Governor William Livingston have impacted state
and national governments over time.

1 week

SWBAT:  Identify reasons why people immigrated to New Jersey and North America. 1 week

SWBAT: Identify the impact of ideas, inventions, and other contributions of
prominent figures who lived in New Jersey.

1 week

SWBAT: Construct an argument for the significant and enduring role of historical
symbols, monuments, and holidays and how they affect the American identity.

1 week

SWBAT: Evaluate the impact of different interpretations of experiences and events by
people with different cultural or individual perspectives.

2-3 days
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Teacher Resources:
LIST THE WEBSITES AND TEXTBOOK HERE that we use
Kids Discover
Studies Weekly
newsela.com
readworks.org
TrueFlix
BookFlix
Brainpop
EdPuzzle
Kahoot!
Google Suite
Jamboard
Google Forms
Padlet
Flipgrid
Quizlet
Blooket
IXL

https://www.njleg.state.nj.us/2020/Bills/PL21/32_.PDF (Chapter 32)

Curriculum Development Resources
New Jersey Student Learning Standards – 2020
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Considerations for Differentiation

Considerations for classified students and students with an IEP/504 plan:

Classroom Instruction:

• All instruction for classified students and students with a 504 plan will be guided
by the students’ Individualized Education Plan (IEP) or 504.
• Regular education teachers will be responsible for differentiating instruction for
classified students based on the instructional modifications listed in the IEP/504 plan.
• In the case of General Education - Supported Instruction (GE-SI) Classes, the
special education teacher will be responsible for support in modifying the curriculum for
the

students, informing the class room teacher of the modifications, and directing
instructional aide(s) to provide support accordingly.  Grading will be done collaboratively
by the regular and special education teachers.

Modifications:

• Modifications include but are not limited to:

Extra time for assignments, modified classwork/homework assignments based on
disability, preferential seating, study guides, copies of class notes, assistive technology
and rewording/repeating or clarifying directions.

In-class Assessments:
• All assessments are to be in line with students’ IEP/504 plan.  In-class support
teachers should modify tests for classified students.  Tests may be given in the regular
education classroom or completed with the inclusion teacher in another location with
additional time. Students may be tested separately according to the IEP/504 plan.
• Assessment grades may be modified based on a student’s disability and in
accordance with their IEP/504 plan.

Considerations for English Language Learners (ELLs):
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Classroom Instruction:

• Instruction for ESL students will be guided by their WIDA English Language
Proficiency level.  Teachers should receive this level from the ESL teacher assigned to the
building.
• General education teachers will be responsible for differentiating instruction for
ELLs with the assistance of the ESL teacher that promotes language, literacy and content
learning.
• In the case of Content-Based ESL (CBE), the ESL teacher and the general
education teacher will be responsible for identifying language objectives and additional
instructional strategies that improve proficiency in English and academic success of
ELLs.  Instructional strategies and the necessary scaffolds to promote student learning
will be shared with the general education teacher for daily lessons that are aligned to
District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL
teacher will be co-teachers for a predetermined amount of classroom instruction. Grading
will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –

• Direct instruction, small group or pullout, about the contrasting letter sound
correspondences, syllabication patterns and morphology in English supported with
connections to their native language, native language text and/or resources, graphic
organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working
with a partner, timeline and phrase wall and adapted text (in English) or specific sections
of the original text, highlighted/bold-faced words within text.
• Draw pictures instead of writing/speaking.
• Match drawings with new vocabulary that might correspond.
• Work in small groups or pairs with their English Only (EOs) peers for authentic
content language talk and grade level modeling.
• Write simple sentences instead of complex sentences that demonstrate an
understanding of academic language particular to specific content.
• Match simple sentences with new vocabulary that might apply to edit sentences.
• Have students provide examples/explanations of the main idea in simple
sentences.  Revisions show an attempt to improve Language Control by embedding
academic content vocabulary and Linguistic Complexity by expanding and varying
sentence structures and using correct punctuation.
• Draw pictures instead of writing/speaking about seasonal changes.  Match
drawings with new vocabulary (adjective word wall, content word walls) that might
correspond.

25



• Provide multiple opportunities for authentic speech acts to practice language skills
and develop English fluency.
• Total Physical Response (TPR) to model critical thinking skills like analyze and
synthesize.
• Study Guides

In Class Assessments:

• All formative and summative assessments will include modifications that support
student’s English Proficiency level. ESL teachers will collaborate with regular education
teachers to provide appropriate differentiation for assessing ELLs.

Considerations for At Risk Students:

• At Risk students are identified by the I&RS committee in each school.  The
committee works to understand the reasons behind the student’s low performance level in
school and to create and implement a plan that is carried out by a variety of staff members
in the building.
• Teachers with At Risk students are notified by the I&RS committee and provided
with a copy of the plan and a timeframe for assessing the growth of the student.  There
are academic as well as behavioral goals that are listed for the students with
recommended strategies unique to each individual.

Classroom teachers are to follow the plan using instructional strategies that will help the
student improve his/her performance while applying appropriate behavioral strategies
consistent with the needs of the student.

• Teachers will report student progress to the I&RS committee within the specified
timeframe for the plan.

Classroom instruction:

• Teachers will use differentiated instruction for At Risk students as they do for all
students in their class.  The strategies would be guided by the I&RS plan and be
consistent with the student’s ability and learning modality.

Modifications:

• Clarify all assignments and place specific timeframes for completion.  Provide
students with opportunity for one on one time for clarification.
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• Set clear expectations for all assignments, in and outside of class.  Keep
expectations within the framework of the I&RS plan.
• Use positive reinforcement for all successes. Hold students to defined
consequences for not completing work.
• Provide time outside the normal class time for completion of work.  Not
completing assignments is unacceptable, all assignments will be completed.

In Class Assessments:

• At Risk students should receive any modifications listed in their I&RS plan.
• If necessary, students should be provided with extended time to complete
assessments.

Considerations for Gifted and Twice Exceptional (2e) Students:
• Teachers will use differentiated instruction for Gifted Students as they do for all
students in their class.
• Assignments and assessments can be planned and implemented with input from
the student.
• Gifted students will be provided with the opportunity to demonstrate their
knowledge through a variety of platforms.
• Teachers will have the latitude to provide assignments with the individual
student’s ability in mind.
• Teachers should utilize professional development resources located on the
district’s website to assist with the implementation of modified work for Gifted and 2e
students.
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